Introduction 1
Personal identity is referred to as "a well-organized conception of the self, 2
consisting of values and beliefs to which the individual is solidly committed" (Berk, 3 2010, p.314). A personal identity can be considered a collection of distinctive 4 characteristics, such as intelligence or confidence, which makes each person unique in 5 relation to others (Tajfel & Turner, 1986) . While some researchers have explored 6 domain-specific identities (e.g., athletic, gender, ethnic, social identities), which are 7 valued in their own right, this study focused on global self-identity, which can be 8 considered the integration of these domain-specific identities to create a broader personal 9 identity (Goossens, 2001 ). Although identity is thought to change throughout the lifespan, 10 adolescence is widely accepted as a critical stage for identity development (Erikson, 11 1968; Josselson, 1987 
; McCabe, Roberts, & Morris, 1991). 12
The process of personal identity development in adolescence involves various 13 changes, including cognitive, emotional, social, and physical modifications of the self 14 (McCabe et al., 1991) . Adolescents who navigate identity challenges well tend to have 15 higher self-esteem, achieve a higher level of moral reasoning, discover unique talents, 16 
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IDENTITY DEVELOPMENT THROUGH SPORT PEERS connected to others (Baumeister & Leary, 1995) , provides an environment for sharing 1 personal experiences and receiving encouragement and feedback about oneself (McCabe 2 et al., 1991), and serves as a "reference for testing new identity related skills" (Kroger, 3 2007, p.54). Membership in a peer group is conceptualized across three levels of social 4 complexity, including, interactions (i.e., behaviours of two people engaged in 5 conversation for a period of time), relationships (i.e., a sequence of interactions engaged 6 in by two or more people who are familiar with one another), and groups (i.e., multiple 7 individuals who interact and tend to influence one another; Rubin, Bukowski, & Parker, 8
2006). 9
Despite the significance of personal identity development in adolescence and the 10 role of peer groups in this process, this area has not been explored in the extant sport 11 literature. However, peer groups have been recognized as an influential social agent in 12 the sport and physical activity experiences of youth. Peer groups have been studied in 13 relation to peer acceptance (e.g., status and popularity), and friendship (e.g., dyadic 14 relationships; Newcomb & Bagwell, 1995) , and have been associated with various sport-15 related outcomes, including, intrinsic motivation, increased commitment and potential 16 talent development, and perceived physical competence, as well as, conflict resolution 17 skills, companionship, and teamwork (e.g., Bruner in which to study peer relations. The participants represented both individual and team 2 sports, including, rock climbing, gymnastics, lacrosse, martial arts, equestrian, rowing, 3 soccer, and hockey, and the level of competition within their sports ranged from 4 recreational to international level. All participants competed in their sport for a minimum 5 of one year. It is important to note that the athletes' stories focused solely on the 6 influence of female sport peers. Due to the age of the participants and the personal nature 7 of this study, consideration was given to the potential vulnerabilities of the participants, 8 such as, sensitivities related to sense of self, body-image, or interpersonal challenges. To 9 ensure participants felt comfortable at all times, interactions were approached in a 10 sensitive manner and communicated in a way that was best suited for the emotional state 11 of the participants. Further, participants were provided with opportunities for breaks from 12 the interview if necessary, and could end the interview at any time. 13
Recruitment 14
This study was approved by the institution's Research Ethics Board. To recruit 15 participants, sport program administrators were contacted and asked for e-mail referrals 16 or meetings with athletes. In response to these requests, information sessions were held 17 with groups of female athletes to discuss their potential participation. Each athlete who 18 agreed to participate was required to read and sign a Letter of Assent, as well as, provide 19 the Letter of Consent signed by her parent or guardian. 20
Data Collection 21
Data collection for this study included two components: photo-elicitation and 22 individual semi-structured interviews. While presented separately, it is important to 23 M A N U S C R I P T
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emphasize that these aspects of data collection were not mutually exclusive -rather, one 1 informed the other. 2
Phase One: Photo-elicitation 3
Photo-elicitation was chosen as the first phase of data collection as it is 4 participant-led and contributes to the shared construction of knowledge. Photo-elicitation 5 has been recognized as a valuable research method, particularly for use with youth 6 participants (Strachan & Davies, 2015) as it serves as an opportunity for meaningful 7 engagement in the research process (Azzarito, 2013) . This method helps to stimulate 8 conversation between a researcher and participant (Lapenta, 2011) , assists in building 9 rapport, developing trust, and augmenting participant engagement in the interview 10 photographs, we encouraged them to be symbolic with their photographs, such as, taking 22 photographs of places in the sport environment that were significant for peer interactions. The recommended time frame for photo collection was two to three weeks. Participants 1 were then asked to select three or more of their favourite photographs to discuss during 2 the interview. 3
Phase Two: Semi-structured Interviews 4
Following the photo-collecting phase, one-on-one semi-structured interviews -a 5 common method of data collection in narrative research (Chase, 2005 ) -were employed 6 to allow the participant an opportunity to share stories of identity development and 7 discuss her photographs. 8
The interviews with the athletes were conducted in person. Each interview began 9
by discussing the photographs that participants brought to the interview. For each 10 photograph, broad questions were posed to invite participant narratives, including, "What 11 is the significance of this photograph?" and, "Where was this photograph taken?" By 12 discussing photo-elicitation first, participants were able to share their perspectives on 13 identity development and influence the direction of the interview. It is important to note 14 that initiating the interview with discussions of the photographs served the purpose of 15 building rapport between the researcher and participants, as most participants seemed 16 more at ease when they were able to use the photographs as a cue for particular aspects of 17 their stories or as a form of visual evidence. Following broad questions, participants were 18 asked to share stories surrounding more specific questions drawn from an interview 19 guide, such as, "Could you share a story about a time that you learned about yourself 20 through interactions with peers in sport?" and, "Can you recall a time when your peers 21 described you differently than you would describe yourself?" During this part of the 22 M A N U S C R I P T
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Each interview was digitally recorded and transcribed verbatim. Confidentiality of 3 the participants was protected by deleting any identifying information from the 4 transcription and using pseudonyms for each participant. 5
Data Analysis 6
Data were analyzed using thematic narrative analysis, which emphasizes the 7 content of the stories shared by the participants (i.e., what the participant said) as opposed 8 to the structure of the stories (i.e., how the participant told the story; Riessman, 2008). 9
The thematic narrative analysis began with immersion in the data through reading 10 and listening of the transcripts (Sparkes & Smith, 2014) . Next, first impressions of the 11 stories were recorded, including prominent phrases, characters, or plot points (Sparkes & 12 Smith, 2014) . Then, key themes discussed within each participant story were identified. 13
To assist in the identification of themes, questions were asked of the data, including, 
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Results 1
Three aspects of "the self", the psychological self, the social self, and the physical 2 self, emerged from the participants' stories. Photographs are embedded within the text 3 where possible to support and enhance the stories shared by participants. 4
Development of the Psychological Self 5
The psychological self, including personal characteristics that existed within the 6 athletes' own frame of mind that were influenced by peers, emerged as a major theme. cold. The photograph is a rowing boat and a rigger. That's ice on it. It was so cold 13 that as we were rowing the water would freeze before it would go off the rigger. 14 We got off the water and our oars were coated in a layer of ice. We had to wear 15 pogies, which cover your hands and oars, or they wouldn't even let us out on the 16 water. I have never been out in weather that cold before. 17
When asked if her teammate played a role in Brooke's willingness to train, she said: 18 Yeah, totally. She texted me the night before and said, 'we're going out 19 tomorrow, you better be there.' She really likes going out on the water, so she 20 motivates me to go out and train on the water when it's cold. It is dedication. 21
The teammate who influenced Brooke to partake in outdoor training was her 22 doubles partner of over a year. She knew that her partner would not be able to train as When asked if the situation would be different if it was a coach instead of a teammate, 13
Allison replied: 14
If a coach was standing there, it's because it's their job… The coach would've 15 been saying 'okay, you can do it.' The coach is supposed to do that; they can't 16 really leave you. But, if a teammate stays there, they chose to do it for you. I 17 wasn't scared anymore. 18
This story illustrates Allison's emotional development through the recognition of 19 the emotions she was feeling (e.g., fear) and her ability to identify the ways in which 20 these emotions were positively altered by her peer's actions. 21
In contrast, Brooke, a rower, attributed emotional growth to the negative actions 22 of a teammate. She described a time when a teammate, who also attended her school, 23 M A N U S C R I P T
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IDENTITY DEVELOPMENT THROUGH SPORT PEERS spread false rumours about her to teammates and classmates. Brooke speculated that her 1 teammate envied her for earning a position on a highly ranked team. This story illustrates 2 Brooke's emotional development through the recognition of her own emotions (e.g., 3 sadness), the perceived emotions of others (e.g., envy), and her awareness of coping 4
methods: 5
When I made the team, she was really bitter about it. She was the slowest one in 6 our boat by far. She quit after that season… She had never really liked me. She 7 said bad things about me to people at school; about how I was bad at our sport and 8 no one at school has any idea about our sport because they don't come to watch. 9
They don't really see the work that goes into it …all my classmates got really 10 wrong impressions of me. That was really hard. she'll say something, and I'm like, 'Wow!' And I find other people will judge me 5 about that, or they'll just be like, 'why do you know that? ' 6 In conjunction with this story, Alexandra shared the photograph featured in Figure  7 2. When asked to describe the significance of the photograph, Alexandra said: 8
This photograph shows my intelligence. This is where we do leg lifts. We're 9 always talking in the line. Usually this is where [the friend described above] and I 10 like to make up math problems and solve them... We get pretty heated about it 11 because we always think we're right or wrong. At break we'll get our phone with 12 our calculators on it to see if we're right. 13 [Insert Figure 2 here] 14
Development of the Social Self 15
The social self emerged as a theme in the stories participants shared about the 16 personal characteristics that become apparent throughout interactions with peers. For 17
Grace, a thirteen year-old club-level rock climber, development of the social self was Maybe she'll get it, maybe she won't, but I'm always there for her." 7 [Insert Figure 3 here] 8
For other athletes, social development was revealed through the expression of 9 particular traits that the athletes did not view as inherently part of their personal identity. 10
Peyton's description of the photograph in Figure 4 , which depicts a hockey puck labeled 11 "first goal," seemed to symbolize her social development. When asked about the 12 significance of the photograph, Peyton stated: 13
This was my "first goal" puck. I was happy when I got this goal, but I just wasn't 14 outgoing. I was more shy because I was with people I didn't really know. Now, if 15
we get a goal we get really excited and everyone is really happy. 16
Peyton was asked to elaborate on the ways in which peers influenced her to be 17 more outgoing during social interactions, to which she replied: 18 I've become less shy around my hockey friends because they are so loud. 19
Everyone is really loud with each other. Throughout the years, we've gotten to 20 know each other and it becomes almost hard for me to be quiet… Now, I'm just 21 louder and not as shy. They make me not as shy with everybody... It's easier for 22 me to get along with people better now. When Alexandra was probed about why she felt that she could be silly with this 7 friend, but not others, she stated, "I don't even know. It's a really hard relationship to 8 describe because I don't have another one like it… We'll just start making each other 9 laugh over some stupid thing. We always try to make up these elaborate handshakes." 10 When asked about how this friendship might influence her sense of self, she replied: 11
[The influence] is really good. This friendship is one of the best friendships I've 12
ever had because even though we are silly, it's like, I can just talk to her about 13 anything. I find I'm so limited in that… It's really nice to have one person who I 14 can just talk about anything with… I know she's not judging me or anything. 15
Development of the Physical Self 16
The final aspect of identity development influenced by peers in sport and reflected 17 in the participants' stories, is the physical self, and more specifically, personal body 18 image. The athletes shared stories about peers associating unique physical characteristics 19 with sport-specific tasks, which influenced the athletes to view their physical selves 20 favourably and as advantageous to their sport. 21
For Grace, the thirteen year-old club-level rock climber, peers at her gym helped 22 alleviate her feelings of self-consciousness about her short stature: 23
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Some of my peers will make fun of me, you know, that I'm small and stuff, which 1 can affect me in a bad way… People will be like, "Oh, you're so small! When are 2 you going to grow?"… It definitely hurt me because I can't do anything about it. 3
It affects me. 4
When reflecting on perceptions of her personal body image influenced by peers in sport, 5
Grace said: 6 I think it's because we're doing something at climbing. We're working on 7 something and we all have that in common… We're figuring out a problem 8 together… When you're at climbing, there are a lot of different sizes you can be. 9
You're an athlete; you can be really big, or really small, it always changes… 10 Nobody at climbing has ever been mean to me about being small. If I'm on a wall 11 and I do something really fast because I'm so small, my friends will say, 'wow, 12 you're lucky that you're so small because you can do [the climbing task] so fast! ' 13 Or, 'you can do so many push-ups because you're so light!'… It makes me feel 14 good because it makes me feel like, since I am small, there are a couple good 15 assets of being small. It's not always negative. 
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The purpose of this study was to explore the potential influence of peer groups in 1 organized sport on female adolescent identity development. Participant stories suggest 2 that there is indeed a relationship between peers in sport and the identity development of 3 the female athletes in this study. From a broad perspective, interactions with peers in 4 sport contributed to the development of female athletes' psychological, social, and 5 physical selves. These aspects of the self included development of personal 6 characteristics within the athletes' own frame of mind, characteristics apparent 7 throughout interactions with others, and the development of positive body image. 8
Developmental Factors Influenced by Peers 9
Stories shared by participants demonstrated that peers influence multiple tasks 10 associated with adolescent identity development as identified in Erikson's (1968) theory. The findings of this study enhance previous research in this area by linking the influence 21 of sport peers specifically to psychosocial development of youth athletes. Given the 22 importance of peers for female athletes and the significance of identity development at 23 M A N U S C R I P T
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IDENTITY DEVELOPMENT THROUGH SPORT PEERS this stage, it is suggested that facilitating a positive connection between these two aspects 1 may assist in retaining female adolescent participation in organized sport environments. 2 Second, peers in sport influenced the emotional development of the athletes, 3 which is defined as the experiencing of a greater range of emotions (e.g., shame, guilt), a 4 tendency to direct new negative emotions inward (Stapley & Haviland, 1989) , and an 5 increased awareness of the complex emotions of others (Erikson, 1968) . Allison referred 6 to this development when she described being able to recognize and overcome feelings of 7 fear through the support and encouragement of her teammate. It is speculated that her 8 teammate observed these emotions in Allison and intervened with supportive behaviours. 9
Third, athletes described the influence of peers in sport on their physical 10 development. Physical maturation is characterized by an adolescent's changing body, 11 which can alter both peers' and personal perceptions of the physical self (Newman & 12 Newman, 1995) . While the adolescent stage is typically marked with a significant 13 increase in body image dissatisfaction for females (e.g., Smolak 
Features of Peer Relationships that Influence Development 4
Participant stories also shed light on some of the features of relationships with 5 peers that influenced identity development, including close dyadic friendships, negative 6 peer relations, and/or group/team contexts. First, stories told by the athletes in this study 7 reflected the influence of close dyadic friendships on identity development. Close dyadic 8 friendships in adolescence involve mutually revealing personal thoughts and feelings in a 9 reciprocal manner, companionship, nurturance, and developing an understanding of each 10 other's personality traits (Berndt, 1982; Hartup, 1996 which suggests that when an adolescent finds a group that meets her needs, she will 15 behave in a way that reduces the potential discrepancies that exist between her and the 16 members of the group. the positive values and beliefs of the teams to which the athletes belong (e.g., stories of 13 team beliefs regarding the physical self), as well as, adolescents' perceived expectations 14 of peers as pressure to be greater than they believe themselves to be (Erikson, 1968) . 15
Recommendations for Future Research 16
While this research demonstrates the relationship between peer influence and 17 identity development in female adolescents, including the particular aspects of identity 18 developed through peer relations, as well as, the features of the relationships that 19 influence this development, there are many opportunities for future research. It would be 20 valuable for researchers engaged in feminist scholarship to explore identity development 21 in female adolescent athletes through a sociocultural lens. In addition, given the focus of 22 this study on female-to-female peer relationships in sport, it would be valuable to 23 M A N U S C R I P T
A C C E P T E D ACCEPTED MANUSCRIPT
IDENTITY DEVELOPMENT THROUGH SPORT PEERS
24
investigate whether the influence of peers in sport on identity development changes in 1 mixed gender sport environments. Researchers might also explore the potential nuances 2 related to peer groups and identity development in team-sport vs. individual-sport 3 environments and at particular levels of competition. 4
While the peer relationships described by participants were predominantly 5 positive, the negative peer relations experienced by one athlete in this study should not be 6 overlooked; therefore, it is important to explore the nature and extent of poor peer 7 relationships in sport and their influence on identity development. 8
It would also be valuable to examine the potential connections between peer 9 relationships, identity development, and drop-out from youth sport given the high 10 attrition rates for female athletes in adolescence (Fraser-Thomas, Côté & Deakin, 2008). 11
Researchers might consider investigating whether the influence of peers in sport 12 continues or endures following attrition from sport, and the ways in which sport dropout 13 may affect identity development. 14 
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Highlights
• This study employed photo-elicitation and interviews with female athletes • Findings reveal a relationship between sport peers and identity development • Peers in sport contributed to athletes' psychological, social, and physical selves • Development was facilitated through friendship, negative relations, and team context
